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PART I: COMMISSIONER’S NETWORK OVERVIEW 
 

A. Network Overview 
 
The Commissioner’s Network (the Network) is a commitment between local stakeholders and the Connecticut 
State Department of Education (CSDE) to dramatically improve student achievement in up to 25 schools.  The 
Network offers new resources and authorities to empower teachers and school leaders to implement research-
based strategies in schools selected by the Commissioner.  Network schools remain part of their local school 
districts, but the districts and the CSDE secure school-level flexibility and autonomy for the schools in exchange 
for heightened accountability.  Schools participate in the Network for a period of three to five years.  At present, 
there are 11 schools participating in the Network. 
 
Pursuant to C.G.S. § 10-223h(a), on or before July 1, 2014, the Commissioner may select a school that has been 
classified as a category four or five school, as described in C.G.S. § 10-223e, to participate in the Network.  The 
Commissioner shall give preference for selection to schools: (a) that volunteer to participate in the Network, 
provided the local board of education and the representatives of the exclusive bargaining unit for certified 
employees mutually agree to participate in the Network; (b) in which an existing collective bargaining 
agreement between the local board of education and the representatives of the exclusive bargaining unit for 
certified employees will have expired for the school year in which a Turnaround Plan will be implemented; or 
(c) that are located in school districts that (A) have experience in school turnaround reform, or (B) previously 
received a school improvement grant pursuant to Section 1003(g) of Title I of the Elementary and Secondary 
Education Act, 20 U.S.C. 6301, et seq.  The Commissioner shall not select more than two schools from a single 
school district in a single school year and shall not select more than four schools in total from a single district. 
 
After the Commissioner initially selects a school to participate in the Commissioner’s Network, the local board 
of education shall establish a Turnaround Committee pursuant to C.G.S. § 10-223h(b).  Following the 
establishment of the Turnaround Committee, the CSDE shall conduct, in consultation with the local board of 
education, the School Governance Council, and the Turnaround Committee, an operations and instructional 
audit of the school in accordance with C.G.S. § 10-223h(c).  Once the audit is performed, the Turnaround 
Committee shall develop a Turnaround Plan for the school by completing this application.  As stated in C.G.S. § 
10-223h(d), if the Turnaround Committee does not develop a Turnaround Plan, or if the Commissioner 
determines that a Turnaround Plan developed by the Turnaround Committee is deficient, the Commissioner 
may develop a Turnaround Plan for the school.   
 
B. Turnaround Plan and Framework 
 
The Turnaround Committee, in consultation with the School Governance 
Council, shall develop the Turnaround Plan in accordance with C.G.S. § 
10-223h(d) and the guidelines issued by the Commissioner.  Accordingly, 
the Turnaround Plan will: 
 

1. Provide a rigorous needs analysis informed by the operations and 
instructional audit. 

2. Identify an evidence-based turnaround model, aligned to school 
needs and growth areas. 

3. Provide robust strategies to secure, support, develop, evaluate, 
and retain top talent. 
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4. Summarize the school’s academic model, including curricula, assessments, and data-driven instruction. 

5. Outline a comprehensive approach to build a positive school culture and climate. 

6. Develop operational structures to effectively utilize time and resources. 
 
Pursuant to C.G.S. § 10-223h(d), the Turnaround Plan may include proposals changing the hours and schedules 
of teachers and administrators at the school, the length and schedule of the school day, the length and calendar 
of the school year, the amount of time teachers shall be present in the school beyond the regular school day, 
and the hiring or reassignment of teachers or administrators at the school.  If provisions of the Turnaround Plan 
alter the collective bargaining agreements applicable to the administrators and teachers employed by the local 
board of education, the local board of education and the exclusive bargaining unit for the affected certified 
employees shall negotiate concerning such provisions in accordance with C.G.S. § 10-153s.   
 
The State Board of Education (SBE) must approve the Turnaround Plan before the school may implement it.  
Once the Turnaround Plan is approved, Network school leaders will work with the CSDE Turnaround Office, 
and/or other partners, to operationalize the Turnaround Plan by planning and designing tools, systems, and/or 
policies including, but not limited to:  
 

1. School bell schedule.  

2. School calendar. 

3. Annual assessment calendar. 

4. Staff evaluation schedule. 

5. Professional development calendar. 

6. SRBI processes and protocols. 

7. School organizational chart. 

8. Curricular materials (e.g., lesson plan template, unit plans, pacing guides). 

9. School budget. 

10. Discipline policy. 

11. Calendar of family and community engagement opportunities. 
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PART II: COMMISSIONER’S NETWORK TURNAROUND PLAN 
 

Section 1: Cover Page 
 
 

Name of School District: Norwich Public Schools 

Name of School: Uncas School 

Turnaround Committee 
Chairperson:1 Superintendent Abby I. Dolliver  

Phone # of Chairperson: (860) 823-4245 

E-mail of Chairperson: adolliver@norwichpublicschools.org 

Address of Chairperson: 
Street Address: 90 Town Street 

City: Norwich Zip Code: 06360 

Name of School Board Chairperson: Dr. Yvette Jacaruso 

Signature of School Board 
Chairperson:2  Date:  

Name of Superintendent: Ms. Abby I. Dolliver  

Signature of Superintendent:  Date:  

 
  

1 Pursuant to C.G.S. § 10-223h(b)(1), the superintendent, or his or her designee, shall serve as the chairperson of 
the Turnaround Committee. 
2By signing this cover page, the chairperson of the local board of education affirms that the board has 
established the Turnaround Committee in accordance with C.G.S. § 10-223h(b), and that the superintendent has 
informed the board of the content of the Turnaround Plan. 
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Section 2:Turnaround Model 
 
 
2.1. NEEDS AND ROOT CAUSE ANALYSIS 
 

Instructions:Using the spaces provided, please identify the school’s greatest strengths and growth areas based 
on the results of the operations and instructional audit.  Provide specific data points to support the analysis and 
include root causes for each of the identified growth areas. 
 
Summarize the school’s greatest strengths as identified in the operations and instructional audit: 
 
 

Talent:  Many teachers are engaged in professional learning around new Common Core-aligned curricula and 
the Literacy Workshop Model.  Through district-wide professional learning communities (PLCs), some teachers 
are attending grade-level professional development and collaborating with other teachers to plan lessons.  
Uncas welcomed a new principal at the start of the 2013-14 school year; the new principal has committed to 
frequent informal classroom walkthroughs, targeting different instructional foci. 
 
Academics:  Students are relatively engaged in most classes, despite challenges presented by an open concept 
facility.  Students generally follow classroom procedures and transition without disruptive behavior.  Norwich 
Public Schools (NPS) recently transitioned from a scripted reading curriculum to the Literacy Workshop Model in 
an effort to target early literacy, reading, and writing skills.  Classrooms in which teachers are most adept at 
implementing the Literacy Workshop Model appear to have greater levels of student engagement. 
 
Culture and Climate:  Uncas maintains a small but active group of parents who organize events for families and 
work to engage other parents.  New parent engagement specialists and expectations around teacher 
communication with parents aim to further engage families as partners in their children’s education.  The 
principal is leading the school’s efforts to build a positive culture, through events such as a re-dedication 
ceremony celebrating the school’s cultural ties to the Mohegan Tribe, and by incorporating the school’s values 
into instruction. Finally, Uncas makes use of partnerships with organizations, such as Three Rivers College, the 
United Way, the Bridges after-school program, and Food Corps, to increase access to educational and health-
related services; the school social worker also serves as a resource in connecting families to additional services. 
 
Operations:  Daily operations at Uncas are facilitated by well-staffed, orderly transitions, including during 
lunchtime, arrivals, and dismissals.  In response to the open layout, staff members teach students expected 
behaviors for different times and locations.  School operations are supported by additional grants and funding 
secured by district administrators to supplement Norwich’s limited budget for its public school system serving 
Grades K-8.    
 

 
Summarize and provide a root cause analysis for the school’s most significant growth areas as identified in the 
operations and instructional audit: 
 

Growth Areas: Root Causes: 
Talent 
Professional Development:  Most 
teachers report that professional 
development (PD) does not improve 
their professional practice.  

• Some teachers feel PD sessions are not sufficiently 
differentiated.  Follow-up support and coaching are generally 
provided outside of the classroom, rather than embedded in 
daily practice.  Teachers feel the need for embedded coaching.  
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Growth Areas: Root Causes: 
• New initiatives (e.g. the Literacy Workshop Model) have been 

rolled out simultaneously with many other new initiatives 
causing the perception of too much change at once. 

• After-school PD sessions are not an adequate solution, as 
participation is voluntary and not all staff are able to participate. 

Staffing Process:  Staff continuity is a 
concern, as Uncas has experienced 
layoffs and teacher attrition; the 
school’s dramatic SPI drop suggests 
staffing and instructional needs.   

• District budget constraints have necessitated a reduction in 
force, which has led some teachers to leave the district. 

• Contractual stipulations around layoffs, rehiring, and filling new 
positions do not adequately reflect school and student needs. 

• Many district staff positions are grant-funded; the sustainability 
of these roles is a concern.  

• Contractual limitations notwithstanding, the district may not be 
prioritizing Uncas’ needs as much as possible in staffing 
processes. 

Professional Culture:  Teachers report 
communication problems between 
school leadership and staff. 

• New policies, initiatives, and transitions that coincide with new 
leadership may mean that the principal is unfairly blamed for 
and/or associated with additional burdens and confusion for 
school staff. 

• School staff may be resistant to collaboration with school 
leadership; this may also be impacted by the differences in the 
leadership styles and expectations between the former and the 
current principal. 

• School and district leadership may need to be more intentional 
about designing and managing the change process.   

Communication:  Communications was 
both a growth area and strength. School 
staff members perceive communication 
from the principal to be inconsistent; 
however, the principal makes efforts to 
foster transparency and accessibility, 
and community stakeholders report 
positive communication. 

• New principals need time to develop relationships and trust 
among staff members.  The fact that the principal is new to the 
position may be coloring teachers’ perceptions and statements 
regarding the principal’s communication effectiveness. 

Academics 
Implementation of the Literacy 
Workshop Model:  The implementation 
of the Literacy Workshop Model is a 
major change in instructional practice in 
literacy instruction; this has led to 
anxiety on the part of the teachers who 
have relied on basal/anthology reading 
programs in the past. 

• Preparation and planning time were insufficient, due in part to 
the timeline to implement the model.  A limited number of 
teachers took advantage of trainings offered to staff, which left 
teachers feeling unprepared at the start of the school year. 

• Teachers’ anxiety related to implementing the Literacy 
Workshop Model has contributed to inconsistent instructional 
practice. 

Interventions:  An enrichment period 
designed to provide Tier II instruction to 
students needing more targeted support 
is inconsistent. 

• Scheduling changes were challenging based on the limited 
human resources available to support Tier II instruction. 

• Updates—such as the absence of an interventionist—are not 
communicated effectively and teachers do not understand or 
take responsibility for instructional adjustments when an 
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Growth Areas: Root Causes: 
Interventionist is unavailable. 

• Interventionist staffing levels are insufficient.   
Data and Assessments:  Staff members 
are not consistently using data to 
modify instruction to best meet the 
needs of all students. 

• Staff members are transitioning to the use of new assessments 
and a significant learning curve exists as it relates to using new 
assessment data to modify instruction to best meet the needs of 
all students. 

• The school has emerging processes in using data to inform 
instruction; not all teachers understand the processes. 

• In the past, the data team process and data-driven decision-
making were not fully implemented; therefore, teachers are 
struggling to understand how to use data to inform planning and 
instruction. 

• Staff members lack sufficient understanding and/or urgency 
around the importance and benefits of using data. 

Special Education:  Uncas teachers refer 
students to special education and the 
IRS room at a high rate relative to the 
district.  Special education programming 
is not always aligned and/or 
coordinated with the general education 
grade-level curriculum.  The level and 
quality of Tier III instruction is variable. 
 

 
 

• Teachers may not have the knowledge and/or understanding 
regarding how to implement and document attempts to try new 
strategies with struggling students before referring students for 
special education services. 

• Training in and understanding of the inclusion delivery model for 
special education support are insufficient; there is a lack of 
understanding around the least restrictive environment (LRE). 

• LRE is not fully considered when making placement 
recommendations and determinations.  

• Teachers struggle to differentiate their instruction to meet 
individual student needs. 

Culture and Climate 
School Environment:  The open concept 
layout creates challenges in 
implementing effective instructional 
practices. 
 
 

• Given the open concept layout at Uncas, it can be challenging to 
maximize the use of space and provide students with push-in, 
special education and ELL support. 

• Having more than one adult working with small groups 
contributes to a higher noise level.  

• The quality and types of student/teacher/family interactions do 
not promote a good overall sense of community. 

• It can be difficult to maintain students’ attention with so much 
activity and stimulation within students’ proximity.  

• Staff members have difficulty articulating and implementing the 
most effective use of the open school concept. 

Behavior Management System:  Uncas 
displays variability in staff application of 
an effective approach to behavior 
management. 

• There may be confusion among students and staff regarding 
behavioral expectations. Behavior management is primarily 
punitive, and there are inconsistent reinforcements of desired 
behaviors across classrooms. 

• School-wide practices related to behavioral expectations are not 
consistent across grade levels. 

• A lack of understanding around the referral process may 
contribute to the disproportionate number of referrals to 
various special education programs. 
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Growth Areas: Root Causes: 
Staff Culture and Climate:  Staff 
members are not adequately 
collaborating around how to implement 
new initiatives.  Adult interactions and 
reactions to change seem to prevent or 
distract from efforts to build a positive 
learning environment for students.  

• The vision, mission, and strategic direction are not shared by all 
members of the Uncas school community. 

• Changes and new initiatives in the school and district create 
anxiety and confusion, especially in the absence of clear 
communication. 

• Uncas lacks a culture of high expectations for students and 
adults. 

Operations 
Use of Instructional Time:  SRBI systems 
and processes are developing. Students 
would benefit from increased 
instructional time. 

• Uncas shares specialists with another school, limiting the 
school’s ability to create a schedule based on school needs. 

• IRS programs and Resource Room pull-out services are not 
scheduled strategically to maximize instructional time 

Common Planning Time:  Limited time 
in the weekly schedule means that 
teachers are not regularly working 
together in grade-level teams 
(horizontally) or by content area 
(vertically) to develop instructional 
materials, review student work, and 
analyze data. 

• School schedules, though allowing for weekly grade-level data 
teams meetings, do not include sufficient time for horizontal or 
vertical teacher collaboration and planning. 

• Uncas staff members are not consistently following expectations 
and the district-wide system for reporting on the use of common 
planning time. 

• Since grade-level teams do not consistently plan collaboratively, 
instruction cannot be consistently applied within and across 
grade levels. 

Technology:  Students and adults do not 
have sufficient access to and comfort 
with technology, which is increasingly 
necessary for instruction and 
assessments. 

• Uncas does not have the infrastructure to support wireless 
technology. 

• Uncas needs more technology devices to provide consistent 
access across grade levels. 

• More training is necessary to ensure teachers are consistently 
and effectively incorporating technology into instruction. 

• Younger students need targeted training in order to have the 
proficiency to use technology as part of their learning. 

• The open school layout is not conducive to adding desktop 
computers. 

• The additional time required for computer-based assessments 
(NWEA, MAP and SBAC) limits the use of technology for 
instructional purposes. 
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2.2. ACCOUNTABILITY METRICS AND PERFORMANCE TARGETS 
 

Instructions:Network school progress will be measured against the leading and lagging indicators identified in 
the below chart.  Under the “Baseline and Historic Data” columns, please enter school data for each of the past 
three years.  Please do not enter targets in the “Performance Targets” columns; targets will be determined in 
collaboration with the CSDE and school leader after the SBE’s approval of the Turnaround Plan.The CSDE 
recognizes that districts and schools are preparing to transition from the CMT to Smarter Balanced Assessments; 
the Turnaround Office will work collaboratively with schools and districts to establish performance benchmarks 
informed by historic CMT data and SBA performance levels. 
 

Performance Indicators Baseline/Historic 
Data 

Current 
Year Performance Targets 

 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 

Student enrollment  309 252 274    

Average daily attendance rate 94.5% 94.4% 94.9%    

Chronic absenteeism rate 16.7% 16.3% 6.9%    

In-school suspensions as a proportion of 
enrollment 14.6% 12.7% 5.1%    

Out-of-school suspensions as a proportion of 
enrollment 12.1% 14.3% 7.7%    

School Performance Index (SPI) 57.5 46.4 N/A    

Percent at/above goal in Reading CMT - Grade 3 30.9% 21% --    

Percent at/above goal in Reading CMT - Grade 4 50.0% 23.1% --    

Percent at/above goal in Reading CMT - Grade 5 38.1% 43.8% --    

Percent at/above goal in Math CMT - Grade 3 30.4% 19.1% --    

Percent at/above goal in Math CMT - Grade 4 50.0% 27.3% --    

Percent at/above goal in Math CMT - Grade 5 35.7% 32.3% --    

Percent of teachers rated “Exemplary”   -- * --    

Percent of teachers rated “Proficient”   -- * --    

Percent of teachers rated “Developing”   -- * --    

Percent of teachers rated “Below Standard”   -- * --    

*100% of teachers were evaluated as “Sufficient” during the 2012-13 school year. 
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2.3. TURNAROUND MODEL 
 

Instructions: Please select one of the following turnaround models described in C.G.S. § 10-223h(d), as amended 
by Public Act 13-64 § 2.  Using the space provided, describe the core components of the model thatpertain to 
talent, academics, culture and climate, and operations. 
 
 

Norwich Public Schools (NPS) is committed to dramatically improving student achievement, in part by expanding 
the district’s participation in the Commissioner’s Network to include Uncas School.  Norwich strategically and 
thoughtfully embraces the Network as a catalyst for school-level transformation and systems-level reform.  In 
2012, Stanton School became one of four schools to first join the Network.  Since joining the Network, Stanton 
has decreased chronic absenteeism, and maintains a student average daily attendance rate above 96 percent.  
Stanton’s School Performance Index (SPI) increased during its first year in the Network from 55.8 to 58.1, 
earning the school an improvement in its state classification from Turnaround to Review.  Uncas School will 
pursue a turnaround model based on the Stanton model.  Specifically, Uncas will make targeted investments in 
the areas of talent, academics, culture and climate, and operations. 
 
Talent:  Uncas will dedicate upfront times and resources to recruit and hire teachers, leaders, and staff with 
unique skills and competencies necessary to drive the turnaround process.  School and district leaders will 
emphasize staff development, evaluation, and retention of top talent.  Core talent strategies will include: 

 
• Initial staffing and strategic hiring process; 
• High-quality and school-based professional learning opportunities; 
• Microteaching embedded professional development model; 
• Online teacher collaboration; 
• Job-embedded coaching support aligned to teacher needs and school goals; 
• Teacher leadership opportunities and use of a distributed leadership model; and 
• Fair, consistent, and consequential implementation of teacher and leader evaluations. 

 
Academics:  This plan focuses intently on improvements to the instructional core – curriculum, assessments, and 
instruction.  Teachers and leaders will strengthen the academic program, paying particular attention to rigor, 
relevance, and student engagement.  Uncas will concentrate on the following academic strategies:  
 

• Focus on early literacy, including implementation of the Literacy Workshop Model; 
• Additional instructional coaches and specialists to support student and teacher development; 
• Improved intervention supports and protocols;  
• Comprehensive assessment systems and the use of data to facilitate timely and targeted interventions; 

and 
• Increased use of technology as a tool to enhance teaching and learning, providing blended learning 

opportunities for students across grade levels and content areas. 
 
Culture and Climate:  Uncas will refine implementation of a consistent, effective, and cohesive behavior 
management system and actively promote family and community engagement in the school.  Uncas will 
improve school culture and climate by focusing on the following: 
 

• Implementation of a consistent, effective, and cohesive behavior management system with fidelity; 
• Focus on improving student attendance and minimizing chronic absenteeism; 
• Increased opportunities for meaningful family and community engagement; and 
• A new, full-time Family Liaison. 
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Operations:  A number of operational improvements and efficiencies will facilitate the change process.  Core 
operations strategies include: 

 
• Additional instructional time for students;  
• Extended teacher work days; and 
• Increased collaborative planning time for teachers. 

 
Norwich will continue to adopt proven turnaround strategies district-wide, while embracing concentrated 
reforms at Stanton and Uncas at an accelerated pace.  This holistic approach targets improvements in Norwich’s 
lowest-performing schools, while also raising the bar and closing achievement gaps district-wide.   
 
 
 

Section 3: Talent 
 
3.1. TEACHERS 
 

Instructions:Using the space provided: 
1. Explain how the district and school will cultivate a professional learning environment to attract, support, 

develop, and retain high-quality teachers; 
2. Explain how administrators will have the ability to staff the school based exclusively on student and 

programmatic needs; and 
3. Describe how teachers will be evaluated on an annual basis to inform professional development 

offerings and staffing decisions. 
 
 

This plan recognizes the central importance of teachers, leaders, and support staff, and the critical role staff play 
in shaping the school environment and promoting academic excellence.  Therefore, this plan outlines multiple 
strategies to attract, identify, develop, and retain extraordinary educators and staff.  Norwich and Uncas will 
systematically cultivate a professional learning environment.    
  
Initial Re-Staffing Process:  In collaboration with the Norwich Teachers League (NTL), the district shall create 
multiple opportunities to inform teachers about the contents of this plan, and expectations of faculty and staff 
engaged in the turnaround process.  By May 16, 2014, incumbent faculty must opt in or out of the turnaround 
process.  In consultation with the CSDE, school and district leaders will review student and educator 
performance data, and other factors, when considering staff retention.  Based on its experience with Stanton, as 
well as other factors, NPS anticipates that a significant number of staff currently employed at Uncas will choose 
not to teach at Uncas in 2014-15 and will request transfers to other NPS schools.      
 
Faculty who “opt in” must participate in a recommitment interview conducted by school and district 
administrators. At the request of the teacher, NTL representation may attend these interviews. Interviewers will 
use various data to make informed staffing decisions for the 2014-15 school year.  By June 19, 2014, faculty 
members will receive a letter indicating whether they are being asked to serve as a part of the Uncas School 
staff for 2014-15.  The school will fill resulting vacancies with internal and/or external talent, using a 
competency-based hiring process requiring mutual consent with the school leader.  Teachers who are not part 
of the turnaround process for 2014-15 will receive a priority placement in another district school; placement at 
Stanton will require mutual consent with the school leader.  Teachers have the right to appeal through the 
process outlined in the collective bargaining agreement. 
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Annual Staffing Process:  On an annual basis, school and district leadership will utilize the district’s staff 
evaluation model to inform staff retention and placement decisions.  Uncas’ administrators will use the staff 
evaluation system to conduct formal and informal observations, and use the outcomes to inform staffing 
decisions and assignments.  No later than April 1st of each year, school and district administrators shall submit an 
initial staffing recommendation (including general informal and formal educator observation data and proposed 
retention) to the CSDE Turnaround Office.  The hiring process for the 2015-16 and 2016-17 school years will 
require mutual consent between the candidate and the school leader.   
 
All staffing and staff placement decisions will be driven by various data with an intense focus on student and 
programmatic needs.  District leadership, in consultation with school leadership, will have jurisdiction over 
teacher placement at the school based on performance and programmatic and students needs in accordance 
with the existing collective bargaining agreement.Uncas will utilize the Network School brand to attract and 
retain high-quality teachers and recruit exemplary teachers within the district to serve at the school, including 
by providing leadership opportunities and professional development.  Also, Uncas may seek to expand the 
school’s traditional talent pool through strategic recruitment and improved job postings.   
 
Professional Development:  NPS is committed to professional development, coaching, feedback, and continuous 
improvement.  Each year, district-wide professional development opportunities and expectations for teachers 
include: 
 

● Full-Day Professional Development Sessions:  In Norwich, teachers work six days beyond the 182 
student instructional days; the six days are dedicated to professional development.  Leadership Team 
members must attend additional professional development sessions in alignment with their leadership 
team responsibilities. 
 

• Nine LED Half-Day Sessions:  LED is an abbreviation for Learning Energizes Dreams.  LEDs are early-
release days for students that occur every month between September and May; half-day professional 
development sessions take place after students leave. Network schools may exercise flexibility/choice 
around LED activities relevant to this plan. 
 

• Embedded Coaching:  Each NPS school has a full-time Instructional Specialist.  The Instructional 
Specialist works with teachers and support staff to cultivate effective instructional practices for 
improved student achievement.  Additional coaching positions have been requested in the Uncas 
Network budget. 

 
• Professional Learning Communities (PLCs):  Uncas will adopt the PLC structure to facilitate frequent 

collaborative planning (see description below).   
 
In order to promote the relevance and impact of professional development, school leaders will have the 
authority to design and deliver site-based professional learning opportunities, which may be in lieu of required 
district-led professional development so as to ensure alignment to school goals and staff development needs.  
Based on the Operations and Instructional Audit and known school and staff needs, professional development 
during the 2014-15 school year will focus on but not be limited to the following topics: 
 

• Literacy Workshop Model; 
• Family engagement and cultural competence; 
• Academic rigor, higher-order thinking, and inquiry; 

 

Uncas Network Application | 11 
 



 
 

• SRBI and the use of data to drive instruction; and 
• Special populations and meeting the needs of English language learners and students with disabilities.   

 
Additionally, Uncas’ leadership and faculty will work collaboratively with an educator effectiveness partner 
identified by the CSDE.  Through this partnership, several of the school’s teachers will receive intensive and job-
embedded coaching.  Coaches will work on-site to support teacher effectiveness.  Teachers can express an 
interest to participate in the coaching process, or may be selected by school administrators. 
 
Professional Learning Communities:  During the audit site visit, interviewed teachers reported they do not have 
enough time to work with each other to develop instructional materials, review student data, and improve 
instruction.  Therefore, this plan extends the teacher day at Uncas by 60 minutes.  During the 2014-15 school 
year, all faculty members will participate in a minimum of 45 minutes of collaborative planning per week, in 
addition to the six full-day professional development sessions and nine half-day LED sessions described above.  
The structure of and format for weekly PLC meetings will be determined by school leadership.  Depending on 
the exact structure, teachers may be asked to participate in multiple PLCs throughout the week, ranging from 
school committees to grade-level data teams to cross-grade level content teams. 
 
Uncas will organize PLCs to facilitate peer collaboration and best practice sharing.  PLC meetings will have clear 
and purposeful agendas organized by the principal and grade-level leaders.  The instructional leadership team 
will establish clear protocols for analyzing and reacting to data, discussing student work, evaluating problems of 
practice, reviewing lesson plans, developing curricular materials, discussing books and news articles, and sharing 
instructional strategies and best practices.  PLCs will use core texts, such as Teach Like a Champion, to guide 
conversations around pedagogy and instructional practice.   
 
Instructional Leadership Team:  On a weekly basis, the principal will meet with the school’s instructional 
leadership team, consisting of content-are instructional coaches and a teacher leader for each grade level.  
Teachers will be invited to apply for teacher leader positions at the beginning of the school year; the principal 
will select grade-level teacher leaders who will assume additional responsibilities while receiving an annual 
stipend of $1,800.  Teacher leader positions will be reevaluated annually.  The Instructional Leadership Team will 
meet to prepare for structured PLC meetings, organize school-level professional development, and discuss 
trends in school-level data.  Grade-level teacher leaders will also be responsible for promoting vertical 
collaboration, and observing teachers and providing informal feedback. 
 
Microteaching:  Uncas will implement the Microteaching strategy, providing another professional development 
opportunity for teachers and replicating a promising practice employed at Stanton Network School.  
Microteaching is a research-based professional development experience that encourages teachers to become 
reflective practitioners.  At Stanton Network, teachers volunteer to participate in a Microteaching Cohort for 
approximately 10 weeks in duration.  Literacy and Data Specialists help teachers plan lessons, videotape lessons, 
review the videos, and reflect and refine their instruction.  Literacy and Data Specialists facilitate weekly 
Microteaching Cohort meetings, focusing on specific needs identified by the teachers in the cohort (e.g., running 
records, guided reading, classroom management).  Microteaching reflects a form of embedded coaching that is 
highly differentiated and responsive to teachers’ needs and development areas.  Microteaching will become an 
established practice at Norwich Network Schools. 
 
Virtual Professional Learning Opportunities:  NPS and Uncas School leadership will make virtual professional 
development modules (e.g., videotaped classroom lessons) available to teachers.  That way, teachers can 
engage in professional development based on their own schedules and individual learning goals.  Another 
successful vehicle for professional collaboration at Stanton that will be replicated at Uncas is the teachers’ 
Wikispace(http://stantonteachers.wikispaces.com/).  The Wikispace serves as a 24/7 virtual resource and 
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collaborative platform for all NPS and Network staff.  It houses links to teaching resources, literacy and math 
materials, technology tools, etc.  Teachers and leaders can update the Wikispace to share new resources, 
materials, and tools.  Uncas teachers can join and/or build upon Stanton’s virtual collaborative platform; 
alternatively, Uncas may design its own Wikispace to meet the specific needs of the Uncas community and 
programs. 
 
Teacher Evaluation:  All teachers will, at minimum, be evaluated annually in accordance with Norwich’s 
approved evaluation system and the terms of this turnaround plan.  The evaluation process will be fair, 
consistent, and consequential.  Uncas may employ additional measures (e.g., peer observers) to ensure that 
teachers are evaluated frequently and receive meaningful and actionable feedback.  Additionally, Uncas’ 
administrators will commit to frequent observations, including walkthroughs, to provide the CSDE with data to 
inform Network-wide professional development and support efforts.   
 
Support Staff:  Uncas will invest in a number of non-instructional support staff.  The following individuals will be 
critical to the Uncas team: 
 

• Administrative Literacy Specialist and Math Coach (2 FTEs):  Uncas will benefit from a new 
Administrative Literacy Specialist (ALS) and Math Coach; these individuals will focus primarily on 
supporting teachers and promoting instructional excellence.  The ALS and Math Coach will support 
whole-school adoption of rigorous academic programs through professional development and 
curriculum progress monitoring.  These instructional experts will also support a caseload of teachers 
through conferencing, co-teaching, observations, small-group interventions, etc. The ALS will support 
the school’s strategic direction through evaluating curriculum implementation, promoting academic 
rigor, supporting student engagement, ensuring Common Core alignment, and evaluating staff. The ALS 
will assist the school leadership team in promoting a positive culture and climate.  
 

• Instructional Technology Integration Specialist:K-12 technology initiatives benefit greatly by having an 
ITIS to facilitate interactions between teachers, students, technology, and content. The Technology 
Specialist will support efforts to increase the use of technology in daily instruction.  This individual will 
provide trainings and professional development, and work one-on-one with small groups of teachers 
around blended lesson design and delivery.This individual will develop a strategic plan around 
technology and the rollout of a 1-to-1 device initiative, helping teachers engage with students in 
innovative and collaborative ways. 
 

• Psychologist:  Uncas will invest in a psychologist to support students’ nonacademic needs.  This 
individual will support Uncas’ at-risk students by providing counseling and linking families to 
wraparound providers and social service agencies.  The psychologist will work collaboratively with 
teachers and leaders to ensure that non-academic risk factors do not impede students’ development.  
 

• University of Connecticut Administrator Preparation Program (UCAPP) Resident Intern:  Uncas will 
participate in a mutually beneficial partnership with LEAD Connecticut during 2014-15.  Through this 
partnership, a University of Connecticut Neag School of Education Resident Intern will spend four days a 
week at Uncas putting theory into practice through on-the-job learning.  This UCAPP Resident Intern will 
provide administrative support to the Uncas team while attending graduate classes that continue to 
build his/her capacity to provide leadership in high-needs schools.  
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3.2. ADMINISTRATORS 
 

Instructions: Using the space provided: 
1. Describe the process to secure an exceptional school principal with a track record of success, preferably 

in school turnaround and/or an urban school environment; 
2. Explain how administrators will be evaluated on an annual basis to inform leadership staffing decisions; 

and 
3. Describe ongoing supports and coaching opportunities for school leadership. 

 
 

Leadership Selection/Identification:  Understanding that turnaround leadership requires unique skills and 
competencies and a track record improving student achievement, the district will retain Mr. Jason Foster as the 
school’s turnaround leader.  While Mr. Foster has been principal for only a short period of time, he has positively 
impacted school climate and student achievement during that time.  Mr. Foster was named Principal at Uncas in 
July 2013, making this his first year at Uncas.  Mr. Foster previously served as Assistant Principal at Norwich’s 
Teachers’ Memorial Middle School (TMMS).  The district’s administrator hiring process is rigorous and includes 
multiple steps, such as interviews with parents, staff, and the Superintendent.  Mr. Foster went through this 
rigorous process and was chosen as the top candidate.  Prior to working in Norwich, Mr. Foster’s worked in an 
urban school environment in Hartford and at a school in Greenwich, which had the highest percentage of 
Hispanic students in the district.   
 
At TMMS, Mr. Foster co-chaired the School Data Team with a leadership eye on reducing the achievement gap 
and improving instruction. The school-wide data team identified and addressed potential barriers to the school 
improvement plan (and SPI) by identifying high-leverage strategies for underperforming students.  Furthermore, 
Mr. Foster co-chaired the district-wide Social Studies Curriculum Team in order to ensure integration with the 
developing English Language Arts and the Common Core Learning Standards.  The School Governance Council 
was within Mr. Foster’s purview, and he chaired this group with great success.  The behavioral data during his 
tenure, which was one of his primary responsibilities as Assistant Principal, reflected progress towards baselines, 
standards, and practices around research-based interventions to increase student achievement. Most 
interventions included increasing awareness around culturally responsive adult practice that demonstrated the 
belief that every student can achieve at high levels. Mr. Foster coordinated the implementation of district-wide 
benchmark assessments. He also worked closely with the School Resource Officer in improving school climate, 
which resulted in increased PTO participation and other parent engagement activities. 
 
During his leadership of the data team process and implementation of data-driven decision-making, the special 
curriculum area teachers were included for the first time, thus ensuring integration of accountability and 
representation across the school.  Furthermore, the schedule and school calendar were adjusted to ensure 
additional common planning time in anticipation of the implementation of professional learning communities. 
 
Leadership Development:  Uncas’ leadership team will participate in CSDE-led leadership development 
opportunities.  School leaders will participate in biweekly school and classroom walkthroughs, quarterly NetStat 
sessions, and quarterly on-site monitoring visits.  Principal Foster will participate in LEAD Connecticut’s Spring 
Residency.Between May 5, 2014 and June 27, 2014, he will participate in a residency program to prepare for his 
turnaround principal position, beginning in fall 2014.  The district will identify leadership coverage for the 
months of May and June, allowing Mr. Foster to become fully immersed in training sessions, visits to high-
performing schools, and pre-implementation planning.  In summer 2014, he will join LEAD CT’s Community of 
Practice, participating in an intensive training with a cohort of turnaround principals.  During the school year, the 
principal will be supported by a LEAD CT coach.  The coach will serve as a mentor and advisor, developing the 
principal’s leadership skills and abilities.  The coach will provide on-site and on-call advising and skill-building 
support.     
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NPS is fortunate to have a highly successful Network school leader at Stanton who has and will continue to serve 
as an informal mentor and coach to Principal Foster.  Billie Shea, Stanton’s Principal, has already partnered with 
Mr. Foster, and is sharing her expertise around promising academic strategies and how to successfully lead the 
turnaround process.  This valuable support will continue as Principal Shea and Principal Foster lead school 
turnaround efforts at Stanton and Uncas.     
 
Administrator Evaluation:  All administrators will be evaluated annually in accordance with Norwich’s approved 
evaluation system and the terms of this turnaround plan.  At the beginning of each academic year, school 
leaders shall participate in a 360 feedback exercise, which shall include multiple feedback sources including 
peers, superiors, subordinates, and external partners selected by the school leader, to identify and prioritize 
focus areas for professional growth.  In collaboration with NPS, CSDE, and the Norwich School Administrators 
Association (NSAA), school leaders shall develop annual targets for professional growth and school performance.  
School leaders must show continuous improvement in engaging staff and parents, as measured by factors 
agreed upon by NPS, CSDE, and NSAA.  In consultation with the CSDE, in March of each year, the district will 
decide whether to retain the current school leaders based on progress and performance over the previous year 
as measured against professional growth and school performance benchmarks.  Where a school leadership 
vacancy occurs, the Commissioner shall have approval authority over the hiring of a new administrator. 
 
 

Section 4: Academics 
 
4.1. CURRICULUM AND ASSESSMENTS 
 

Instructions:Using the space provided: 
1. Describe the school’s academic program and instructional philosophy, including the process to align the 

curricula and academic program to the Common Core State Standards and transition to next-generation 
assessments; and 

2. Describe the school’s early literacy strategy, including targeted interventions. 
 
 

In alignment with the beliefs and philosophy of the Norwich Board of Education, Uncas’ core beliefs are: 
• All children can learn and achieve at high levels; high yet reasonable standards are set for all students in 

all grades and in all subject areas. 
• It takes a strong curriculum, highly motivated students, along with a dedicated, highly trained cadre of 

professional educators and support staff to achieve strong results; and 
• To support teachers, adequate resources are a necessary condition for academic success.  

 
These beliefs have shaped and will continue to shape the academic programming at Uncas.  In order to 
dramatically improve student outcomes, Uncas must make targeted improvements to the school’s curriculum 
and programs, level and quality of instruction, and use of data and assessments.  The following strategies are 
designed to advance student achievement in keeping with the school’s core beliefs and instructional philosophy. 
 
Common Core-Aligned Curriculum:  NPS initiated a major curriculum revision process during the summer of 
2013.  The Language Arts Curriculum Design Team worked throughout the summer to revise the ELA curriculum 
to ensure Common Core alignment, integrate literacy across content areas, and provide a framework for 
teachers to implement the district’s newly-adopted Literacy Workshop Model.  Simultaneously, the district math 
coordinator revised the mathematics curriculum to align with the CCSS and is coordinating the purchase and 
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implementation of Math in Focus, an authentic Singapore math curriculum that emphasizes problem solving as 
the focus of mathematical learning.  The Network grant and local funding will support necessary investments in 
additional math and literacy materials to provide teachers with the resources needed to create 21st century 
learners. 
 
Early Literacy and Literacy Workshop Model:  Last spring, the NPS Language Arts Curriculum Committee 
explored various reading programs to determine which program would best meet the needs of all of the 
students in the district.  Three options emerged: two commercial anthology reading programs and the Literacy 
Workshop Model.  Acknowledging the early successes of the Workshop Model at Stanton and past district 
challenges with anthology reading programs, the district embraced the Literacy Workshop Model.  The Literacy 
Workshop Model is a research-based approach to teaching both reading and writing as processes.  Teachers 
apply best practices in reading and writing instruction developed by distinguished educators and researchers, 
such as Donald Graves, Don Murray, Lucy Calkins, Richard Allington, Robert Marzano, and Doug Reeves.  The 
Workshop Model puts books in the hands of students and teaches them to read for a purpose; it puts journals in 
the hands of students and teaches them to write for an authentic audience.  Students learn how to give 
feedback to one another throughout the reading and writing process; students’ peers serve as the authentic 
audience to truly engage with text.   
 
Uncas will follow the early literacy intervention strategy currently underway at Stanton.  Stanton’s early literacy 
intervention strategy consists of using a multi-pronged approach to supporting the literacy development of all 
students.  Using Connecticut’s Scientifically Research-Based Intervention Model (SRBI), students will receive the 
following literacy instruction: 
 

Tier I Tier II Tier III 
All students will receive classroom 
reading instruction aligned to the 
Workshop Model.  This includes: 
• Read Alouds 
• Interactive reading and 

writing 
• Mini-lessons 
• Guided reading using 

matched-level books  
• Partner reading 
• Collaborative writing 
• Independent reading/writing 
• Progress monitoring with 

district benchmark 
assessments (e.g., DRA2 and 
writing assessments, running 
records, unit pre-/post-tests) 

Interventionists will provide pull-
out and push-in support, using 
running records to monitor 
progress.  Small group pull-out 
interventions will be provided to 
those students identified as 
significantly deficient in reading.  
Push-in intervention support will 
be provided in those classrooms 
where there are large numbers of 
students who are not achieving at 
grade level in literacy and/or 
math.   
 

At Tier III, the goal is remediation 
of existing problems and 
prevention of more severe 
problems or the development of 
secondary concerns as a result of 
persistent problems. For example, 
at Tier 3, an individual student or 
small group of students (no more 
than 2-3) whose academic 
performance falls significantly 
below that of his or her peers, 
despite intervention, might receive 
intensive support from a teacher 
or Interventionist five times per 
week with close monitoring of his 
or her progress. 

 
Following the SRBI process, students will be identified for specialized services such as Resource Room support 
for those students under the Individuals with Disabilities in Education Act (IDEA).  Students will receive supports 
based on their specific needs and as outlined in their individualized education plans (IEPs).  ELL Center support 
will be provided to students who are new arrivals to this country and/or who do not score at the proficient level 
on the LAS Links assessment. 
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Uncas will employ the district-wide SRBI cycle outlined below.  This process shapes and defines how teachers 
and interventionists work with students: 
 

1. Analyze DRA2 and Math data to identify those students who are substantially deficient in literacy or 
numeracy. 

2. Arrange identified students into small pull-out groups that meet for 30-45 minutes per day with their 
assigned Interventionist, allowing for a “double dose” of guided reading or math instruction on a daily 
basis. 

3. Provide daily, small-group instruction and interventions for students struggling at their grade level. 
4. Monitor progress after every two weeks of guided instruction to allow interventionists to gauge 

student progress and diagnose to help plan future instruction.   
5. Review the progress monitoring data every 9-10 weeks to determine whether students can be exited 

out of their intervention groups and absorbed back into Tier I instruction, kept within their current 
group, or moved to a new group at a higher level. 

 
Blended Learning and Technology Integration:  Uncas will expand blended learning opportunities and the use of 
technology across grade levels and content areas.  Classrooms will be outfitted with 21st century tools (e.g., 
laptops, iPads with educational applications, interactive whiteboards, data projectors, and document cameras).  
Uncas will increase the use of online, interactive learning tools, including for interventions and assessments 
(e.g., Lexia Reading Core5, Benchmark Universe, IXL Math, Discovery Education Science Techbook, MY Access 
Online Writing Tools, and Star Renaissance Reading).  Teachers will receive ongoing support and embedded 
training around how to effectively incorporate technology to strengthen instruction, student engagement, and 
comprehension.  This support will be provided by the new Instructional Technology Specialist, as well as the 
Math Coach, Administrative Literacy Specialist, and other technologically-literate colleagues, ensuring that 
technology integration will become embedded in daily instructional practice. 
 
 
 
4.2. DATA-DRIVEN INSTRUCTION 
 

Instructions:  Using the space provided: 
1. Describe how staff will use data to inform lesson plans, differentiate instruction, and provide remedial 

support to meet the academic and development needs of all students; and 
2. Describe ongoing professional development opportunities to build staff capacity around the collection, 

analysis, and use of data to drive and differentiate instruction.  
 
 

Data Culture:  During the 2012-13 school year, NPS began using the Northwest Evaluation Association’s 
Measurement of Academic Progress (NWEA MAP) online reading and math assessments three times a year to 
monitor progress and to help prepare their students for the Smarter Balanced Assessment Consortium’s online 
adaptive assessments.  Uncas will continue to use NWEA MAP data to monitor progress.  In addition to serving 
as a summative assessment, NWEA MAP can provide formative, diagnostic data to assist in planning and 
instruction.  Teachers can generate reports within 24 hours of students’ completing NWEA MAP tests, which 
provides Rausch Unit (RIT) scores that show a student’s grade-level equivalent when compared with nationally 
normed data.  Teachers can also use the Descartes Continuum of Learning, which places students in quadrants 
with specific skill/concept development areas depending on each student’s RIT score. 
 
To assess students’ reading proficiency, Uncas administers the DRA2 in the fall, winter, and spring, for students 
in Grades 1, 2, and 3, and for those who are significantly below grade level in Grades 4 and 5.  As described 
under “Early Literacy,” Uncas will use DRA2 data to identify students in need of Tier II interventions.  DRA2 data, 
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as well as other classroom data and students’ running records, will be used by classroom teachers to plan and 
differentiate instruction, develop guided reading groups, and provide remedial support to those students who 
need it. 
 
An additional area of training at Uncas will be dedicated to staff capacity-building around the collection, 
analysis, display, and use of data to drive planning and differentiation of instruction. The school will visibly post 
data throughout the school showcasing statistics, such as student attendance, benchmark assessment data, and 
number of books read by students.   
 
Assessment Partner:  In order to promote a strong data culture, teachers will receive assessment tools and data 
tracking infrastructure necessary to meaningfully chart and measure student progress. Network teams will work 
with CSDE to use assessment data to inform instruction and apply necessary interventions for struggling 
students.  This partnership will result in ongoing professional development opportunities to build staff capacity 
around the collection, analysis, and use of data to drive and differentiate instruction.   
 
 
 

Section 5: Culture and Climate 
 
5.1. SCHOOL ENVIRONMENT AND CULTURE 
 

Instructions: Using the space provided, describe the school’s behavior management system and strategies to 
shape a positive school culture. 
 
 

Positive School Environment and Culture:  Uncas will work to provide a welcoming and stimulating learning 
environment, inspiring students and teachers to do their best work. Clear branding and consistent messaging 
throughout the school will promote identity and pride and instill Uncas’ four tenets - respect, honesty, 
responsibility and safety - throughout the school. Uncas will plan to implement strategies to increase 
attendance, maximize student learning, improve interactions among key stakeholders in the school community, 
and create a strong sense of community. Staff members will invest in the well-being and development of 
students and communicate successes to engage the community. Uncas will connect and sustain community 
partnerships that address student needs. 
 
During the 2014-15 school year, Uncas will implement some of the positive school culture and climate activities 
successfully modeled by its sister Network School.  Given that Uncas and Stanton are located in close proximity 
and will share the Network affiliation, the two schools will collaborate on fun school and community events. 
 
School Environment:  Uncas will create a welcoming environment by improving school facilities.  Uncas will 
leverage state bond funds to invest in technology and improve the learning environment.  School leaders will 
work with external contractors to explore ways to more efficiently and effectively configure and redesign the 
space to provide maximum storage and the best use of space.   
 
Attendance Strategies:  Uncas maintains a strong average daily attendance rate; however, students, teachers, 
and parents will collaborate to attain even higher daily attendance and on-time arrival rates.  Staff and 
community partners will employ a number of strategies to promote daily attendance and on-time student 
arrival.  This will be a whole school-community initiative with intensive support from the full-time Family Liaison 
and School Psychologist. 
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5.2. FAMILY AND COMMUNITY ENGAGEMENT 
 

Instructions:  Using the space provided, explain how the school will promote strong family and community 
connections to support academic achievement. 
 
 

Family and Community Engagement:  In collaboration with the School Governance Council (SGC), Uncas will 
organize a number of opportunities for family and community engagement.  Using Joyce Epstein’s framework, 
the Six Pillars of Parent Engagement, Uncas’ engagement strategy will support the following six types of 
activities: 
 

• Parenting:  Support families with parenting and child-rearing skills, understanding child and adolescent 
development, and setting home conditions that support children as students at each age and grade 
level.  Assist schools in understanding families. 

• Communicating:Communicate with families about school programs and student progress through 
effective school-to-home and home-to-school communications. 

• Volunteering:  Improve recruitment, training, work, and schedules to involve families as volunteers and 
audiences at the school or in other locations to support students and school programs. 

• Learning at Home:  Involve families with their children in learning activities at home, including 
homework and other curriculum-linked activities and decisions. 

• Decision-Making:  Include families as participants in school decisions, governance, and advocacy 
through PTA/PTO, school councils, committees, and other parent organizations. 

• Collaborating with the Community:Coordinate resources and services for families, students, and the 
school with businesses, agencies, and other groups, and provide services to the community.   
 

The Network schools will work collaboratively to increase the quality and effectiveness of family and community 
connections to the schools.  Below are examples of some activities that Stanton and Uncas administrators are 
currently planning: 
 

• PTO-led Fun Run for the end of the 2014-2015 school year; 
• New London Food Policy Council partnership for services pertaining to food, nutrition, and well-being; 
• United Way application for a “Mobile Food Pantry”; 
• ACHIEVE New London County Outdoor Edible School Garden; and 
• School dances. 

 
Family Liaison:  A full-time Family Liaison will provide non-academic support and advocacy for families.  The 
Family Liaison will assist families in accessing school staff and support services.  The Liaison’s primary role will be 
to help families overcome obstacles that may impede academic achievement.  This position will bring the 
school, families, community, and partner organizations together in meaningful ways.  The Family Liaison will 
empower parents with tools and information to support their children at home and to ensure their success in 
school.  The Family Liaison will assist Uncas parents and families in the following ways. 
 
Welcoming Walkthroughs:  The Network schools will utilize the Welcoming Walkthrough Protocol to evaluate 
and measure family engagement on a continuous basis.  Uncas will invite parents, community members, and 
staff to participate in Welcoming Walkthroughs.  Welcoming Walkthrough data will provide a basis for showing 
progress in promoting strong family and community connections to support academic achievement. 
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Operations 
 
6.1. SCHEDULE AND USE OF TIME 
 

Instructions:Using the space provided: 
1. Propose the length of the school day and year for students, and describe how the proposed schedule 

will maximize instructional time on task; and 
2. Propose the length of the school day and year for staff, including additional time before and during the 

school year for professional development and/orcommon planning time.    
 
 

Student Instructional Day:  Beginning during the 2014-15 school year, the length of the core student day at 
Uncas will be 7 hours and 25 minutes, from 8:20 AM to 3:45 PM.  This represents an extension of the 
instructional day by one hour, five days per week.  Extended learning time will allow for additional core 
instruction, interventions, and enrichment opportunities.  The table below presents the proposed instructional 
minutes for all content areas on a daily and weekly basis. 
 

Content Area Number of Minutes Daily or Weekly Total Minutes Per Week 

Literacy Workshop 
(Reading, Writing, and 
Word Study) 

120 minutes Daily 600 minutes 

Mathematics 90 minutes Daily 450 minutes 

Science 60 minutes Daily 300 minutes 

Social Studies 60 minutes Daily 300 minutes 

Physical Education 45 minutes Weekly 45 minutes 

Art 45 minutes Weekly 45 minutes 

Music 45 minutes Weekly 45 minutes 

21st Century Skills 
(Technology & Research) 

45 minutes Weekly 45 minutes 

 
Length of Teacher Day:  The length of the teacher day at Uncas will be 7 hours and 55 minutes, from 8:05 AM to 
4:00 PM.  This represents an extension of the school day for teachers by 60 minutes.  During this extended time 
– which may be consolidated at the principal’s discretion to allow for longer planning periods on certain days of 
the week – all faculty members will participate in collaborative planning and professional learning.   
 
School Budget:  Uncas’ school budget will be reviewed, revised, and considered for approval on an annual basis, 
so as to reflect the school’s greatest needs and strategic priorities.  Funding for Uncas is contingent upon the 
availability of funds and will be based, in part, on the transformative potential of this plan as well as the size of 
the school.  The school’s budget will leverage all available funding streams (e.g., state, local, federal, public, and 
private) to maximize impact and student outcomes.  The CSDE, NPS, and school leadership will work to honor 
the commitments and strategies outlined in this plan.  As such, CSDE staff will consult with the Turnaround 
Committee to prioritize expenditures identified through the planning process.  NPS is committed to maintaining 
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a substantial local investment in the school and evaluating and repurposing existing funding streams, in part to 
ensure the sustainability of reform efforts.   
 
District Commitments:  The district shall commit to flexible work rules for the school’s leadership, instructional 
staff, and non-instructional staff.  The district shall also support the school’s need to develop a culture of 
successful performance and learning, operate within redesigned work rules, modify the length of the 
instructional day and year, and create schedules, instructional programs, and pedagogy aligned to student needs 
and school goals.  Thus, the district shall commit to specific transformation commitments (attached) regarding 
school-level staffing, professional development, academics, enrollment, budgeting, transportation, facilities, 
technology, and communication.   
 
 
 
6.2. BUDGET PROPOSAL   
 

After the SBE approves the Turnaround Plan, the school is eligible to receive a Network grant in accordance with 
C.G.S. § 10-223h(a).  In addition, the school is invited to submit: (1) a bond funding proposal to the CSDE for 
approval by the Commissioner and the State Bond Commission; and (2) a budget proposal for Wraparound 
Grant funding for approval by the Commissioner.  
 
Instructions:Using the Excel workbook provided, please create a one-year budget proposal outlining new costs 
associated with the Turnaround Plan and leveraging all available funding sources.   
 

1. Budget Cover Page:  Please enter the school name on the cover sheet.  The remaining cells summarizing 
the entire budget workbook will be auto-generated as you complete the Network proposal, bond 
request, and Wraparound Grant proposal; do not enter cost information on the cover page. 
 

2. Part I: Commissioner’s Network Year 1 Budget Proposal:  Please insert information pertaining to the 
proposed Commissioner’s Network budget for the school.  The budget should reflect all new 
expenditures contained in the Turnaround Plan and show the proposed funding source(s) for each new 
cost.  Possible funding sources include, but are not limited to, the school’s local operating budget, the 
federal budget, the Alliance District grant, the Priority School District grant, the Commissioner’s Network 
grant, and/or other grants.  Please categorize proposed expenditures by Uniform Charts of Accounts 
(UCOA) codes (see Appendix B).  For each expenditure, provide the following information in the 
appropriate columns: (a) label the position/service/item; (b) provide cost information and/or a budget 
justification (e.g., summary of the expense, # of units, cost per unit, etc.); (c) enter the total cost; (d) list 
all funding sources; and (e) show how the investment is strategically aligned to the Turnaround Plan by 
identifying the section of the plan that describes the corresponding strategy.  The budget proposal will 
be evaluated for strategic alignment and anticipated impact as the award amount is determined by the 
CSDE after the State Board of Education approves the Turnaround Plan. 

 
3. Part II: Low-Performing Schools Bond Request:  Public Act 12-189 § 9(e)(3) and Public Act 13-239 § 

32(g)(3) authorize “grants-in-aid to assist targeted local and regional school districts for alterations, 
repairs, improvements, technology and equipment in low-performing schools.”  Accordingly, the district 
may submit a bond request for up to $500,000.00 by completing the final tab in the budget workbook.  
The bond request must support capital improvements and technological investments at the school.  
Also, the request must outline and provide a cost basis for all proposed bond investments.  Please note 
that while the Commissioner will review the bond request for reasonableness and strategic alignment to 
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the Turnaround Plan.  The bond request will ultimately be considered for approval by the State Bond 
Commission. 
 

4. Part III: Wraparound Grant Proposal:  Within available appropriations, C.G.S. § 10-265p provides grant 
funding to educational reform districts, as defined in C.G.S. § 10-262u, pursuing comprehensive 
wraparound strategies, including social-emotional behavioral supports, family involvement and support, 
student engagement, physical health and wellness, and social work and case management.  The district 
may submit a Wraparound Grant proposal for the school by outlining proposed grant expenditures in 
the final tab of the Network budget workbook; proposed wraparound investments should not exceed 
$100,000.00.  Please categorize each of the proposed investments using the ED 114 cost categories and 
provide a clear description of the proposed expenditures. 

 
 
 

Section 7: Modifications  
 
During the term of the school’s participation in the Commissioner’s Network, the Commissioner shall review the 
progress of each school.  The Commissioner or his designee may, on the basis of such review, convene the 
Turnaround Committee to, as part of its monitoring responsibility, address a lack of sufficient progress or other 
implementation issues at the school.  The Turnaround Committee may consider and enact changes to the 
Turnaround Plan by consensus.  If the Turnaround Committee does not enact changes or the changes are 
unlikely to result in sufficient progress or adequately address implementation concerns, the Commissioner may 
take appropriate actions to ensure sufficient progress at the school, including, but not limited to, finding the 
Turnaround Plan deficient and developing a revised Turnaround Plan.   
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Appendix A: Turnaround Committee Signatures Page 
 
Please Note:  Applicants should not sign this section of the application until the Turnaround Committee 
reaches consensus on the Turnaround Plan and is ready to submit a final copy of such plan to the CSDE.   
 
We, the undersigned members of the Turnaround Committee, on the basis of a consensus agreement, submit 
this Turnaround Plan to the Commissioner for final selection of the school into the Commissioner’s Network.   
 
 
 
 
 
____________________________________________________________ __________________________ 
Signature of Superintendent, Non-Voting Chair     Date 
 
Abby I. Dolliver 
(Name of Superintendent) 
 
 
 
 
 
____________________________________________________________ __________________________ 
Signature of Board of Education-appointed Parent    Date 
 
Desiree Desilus 
(Name of Board of Education-appointed Parent) 
 
 
 
 
 
____________________________________________________________ __________________________ 
Signature of Board of Education-appointed Administrator   Date 
 
Billie Shea 
(Name of Board of Education-appointed Administrator) 
 
 
 
 
 
____________________________________________________________ __________________________ 
Signature of Union-appointed Teacher      Date 
 
Meghan Campbell 
(Name of Union-appointed Teacher) 
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____________________________________________________________ __________________________ 
Signature of Union-appointed Teacher      Date 
 
Stacey J. Hungerford 
(Name of Union-appointed Teacher) 
 
 
 
 
 
____________________________________________________________ __________________________ 
Signature of Union-appointed Parent      Date 
 
Amy Moriarty 
(Name of Union-appointed Parent) 
 
 
 
 
 
____________________________________________________________ __________________________ 
Signature of Commissioner of Education      Date 
 
Stefan Pryor 
(Name of Commissioner of Education) 
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Appendix B: Budget Information 
 
As noted in Section 6.2, please code all expenditures in accordance with the state’s Uniform Charts of Accounts 
as summarized below.  
 
CODE: OBJECT: 
100  PERSONNEL SERVICES – SALARIES. Amounts paid to both permanent and temporary grantee 

employees including personnel substituting for those in permanent positions. This includes gross 
salary for personnel services rendered while on the payroll of the grantees.  

200  PERSONNEL SERVICES – EMPLOYEE BENEFITS. Amounts paid by the grantee on behalf of 
employees; these amounts are not included in the gross salary, but are in addition to that 
amount. Such payments are fringe benefit payments and, while not paid directly to employees, 
nevertheless are parts of the cost of personnel services.  

300  PURCHASED PROFESSIONAL AND TECHNICAL SERVICES. Services, which by their nature can be 
performed only by persons or firms with specialized skills and knowledge. While a product may or 
may not result from the transaction, the primary reason for the purchase is the service provided. 
Included are the services of architects, engineers, auditors, dentists, medical doctors, lawyers, 
consultants, teachers, accountants, technical assistance support organizations, school 
management partners, etc.  

400  PURCHASED PROPERTY SERVICES. Services purchased to operate, repair, maintain, and rent 
property owned or used by the grantee. Persons other than grantee employees perform these 
services. While a product may or may not result from the transaction, the primary reason for the 
purchase is the service provided.  

500  OTHER PURCHASED SERVICES. Amounts paid for services rendered by organizations or personnel 
not on the payroll of the grantee (separate from Professional and Technical Services or Property 
Services). While a product may or may not result from the transaction, the primary reason for the 
purchase is the service provided.  

600  SUPPLIES. Amounts paid for items that are consumed, worn out, or deteriorated through use; or 
items that lose their identity through fabrication or incorporation into different or more complex 
units or substances.  

700  PROPERTY. Expenditures for acquiring fixed assets, including land or existing buildings, 
improvements of grounds, initial equipment, additional equipment, and replacement of 
equipment.  

800  OTHER OBJECTS. (Miscellaneous Expenditures) Expenditures for goods or services not properly 
classified in one of the above objects. Included in the category could be expenditures for dues 
and fees, judgments against a grantee that are not covered by liability insurance, and interest 
payments on bonds and notes.  
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Appendix C: Statement of Assurances  
 
 

STATEMENT OF ASSURANCES 

 

CONNECTICUT STATE DEPARTMENT OF EDUCATION 
STANDARD STATEMENT OF ASSURANCES 

GRANT PROGRAMS 
 

PROJECT TITLE: Commissioner’s Network Turnaround Plan Application 

  

THE APPLICANT: Abby I. Dolliver, Superintendent HEREBY ASSURES THAT: 

 Norwich Public Schools 

 (insert Agency/School/CBO Name) 
 

 
 

A. The applicant has the necessary legal authority to apply for and receive the proposed grant; 
 
B. The activities and services for which assistance is sought under this grant will be administered by or under 

the supervision and control of the applicant; 
 
C. The project will be operated in compliance with all applicable state and federal laws and in compliance with 

regulations and other policies and administrative directives of the State Board of Education and the CSDE; 
 
D. Grant funds shall not be used to supplant funds normally budgeted by the agency; 
 
E. Fiscal control and accounting procedures will be used to ensure proper disbursement of all funds awarded; 
 
F. The applicant will submit a final project report (within 60 days of the project completion) and such other 

reports, as specified, to the CSDE, including information relating to the project records and access thereto as 
the CSDE may find necessary; 

 
G. The CSDE reserves the exclusive right to use and grant the right to use and/or publish any part or parts of 

any summary, abstract, reports, publications, records and materials resulting from this project and this 
grant; 

 
H. If the project achieves the specified objectives, every reasonable effort will be made to continue the project 

and/or implement the results after the termination of state/federal funding; 
 
I. The applicant will protect and save harmless the State Board of Education from financial loss and expense, 

including legal fees and costs, if any, arising out of any breach of the duties, in whole or part, described in 
the application for the grant; 
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J. At the conclusion of each grant period, the applicant will provide for an independent audit report acceptable 

to the grantor in accordance with Sections 7-394a and 7-396a of the Connecticut General Statutes, and the 
applicant shall return to the CSDE any moneys not expended in accordance with the approved 
program/operation budget as determined by the audit; 

 
K. REQUIRED LANGUAGE (NON-DISCRIMINATION) 

 
1)    References in this section to “contract” shall mean this grant agreement and references to “contractor” 

shall mean the Grantee.  
 

 (a)  For purposes of this Section, the following terms are defined as follows:  
 

i. "Commission" means the Commission on Human Rights and Opportunities; 
ii. "Contract" and “contract” include any extension or modification of the Contract or 

contract;  
iii. "Contractor" and “contractor” include any successors or assigns of the Contractor or 

contractor; 
iv. "Gender identity or expression" means a person's gender-related identity, appearance 

or behavior, whether or not that gender-related identity, appearance or behavior is 
different from that traditionally associated with the person's physiology or assigned sex 
at birth, which gender-related identity can be shown by providing evidence including, 
but not limited to, medical history, care or treatment of the gender-related identity, 
consistent and uniform assertion of the gender-related identity or any other evidence 
that the gender-related identity is sincerely held, part of a person's core identity or not 
being asserted for an improper purpose;  

v. “good faith" means that degree of diligence which a reasonable person would exercise 
in the performance of legal duties and obligations; 

vi. "good faith efforts" shall include, but not be limited to, those reasonable initial efforts 
necessary to comply with statutory or regulatory requirements and additional or 
substituted efforts when it is determined that such initial efforts will not be sufficient to 
comply with such requirements; 

vii. "marital status" means being single, married as recognized by the state of Connecticut, 
widowed, separated or divorced;  

viii. "mental disability" means one or more mental disorders, as defined in the most recent 
edition of the American Psychiatric Association's "Diagnostic and Statistical Manual of 
Mental Disorders", or a record of or regarding a person as having one or more such 
disorders; 

ix. "minority business enterprise" means any small contractor or supplier of materials fifty-
one percent or more of the capital stock, if any, or assets of which is owned by a person 
or persons:  (1) who are active in the daily affairs of the enterprise, (2) who have the 
power to direct the management and policies of the enterprise, and (3) who are 
members of a minority, as such term is defined in subsection (a) of Connecticut General 
Statutes § 32-9n; and 

x. "public works contract" means any agreement between any individual, firm or 
corporation and the State or any political subdivision of the State other than a 
municipality for construction, rehabilitation, conversion, extension, demolition or repair 
of a public building, highway or other changes or improvements in real property, or 
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which is financed in whole or in part by the State, including, but not limited to, matching 
expenditures, grants, loans, insurance or guarantees.  

 
For purposes of this Section, the terms "Contract" and “contract” do not include a contract 
where each contractor is (1) a political subdivision of the state, including, but not limited to, a 
municipality, (2) a quasi-public agency, as defined in Conn. Gen. Stat. Section 1-120, (3) any 
other state, including but not limited to any federally recognized Indian tribal governments, as 
defined in Conn. Gen. Stat. Section 1-267, (4) the federal government, (5) a foreign government, 
or (6) an agency of a subdivision, agency, state or government described in the immediately 
preceding enumerated items (1), (2), (3), (4) or (5). 

 
(b) (1)  The Contractor agrees and warrants that in the performance of the Contract such Contractor 

will not discriminate or permit discrimination against any person or group of persons on the 
grounds of race, color, religious creed, age, marital status, national origin, ancestry, sex, gender 
identity or expression, mental retardation, mental disability or physical disability, including, but 
not limited to, blindness, unless it is shown by such Contractor that such disability prevents 
performance of the work involved, in any manner prohibited by the laws of the United States or 
of the State of Connecticut; and the Contractor further agrees to take affirmative action to 
insure that applicants with job-related qualifications are employed and that employees are 
treated when employed without regard to their race, color, religious creed, age, marital status, 
national origin, ancestry, sex, gender identity or expression, mental retardation, mental 
disability or physical disability, including, but not limited to, blindness, unless it is shown by the 
Contractor that such disability prevents performance of the work involved; (2) the Contractor 
agrees, in all solicitations or advertisements for employees placed by or on behalf of the 
Contractor, to state that it is an "affirmative action-equal opportunity employer" in accordance 
with regulations adopted by the Commission; (3) the Contractor agrees to provide each labor 
union or representative of workers with which the Contractor has a collective bargaining 
Agreement or other contract or understanding and each vendor with which the Contractor has a 
contract or understanding, a notice to be provided by the Commission, advising the labor union 
or workers’ representative of the Contractor's commitments under this section and to post 
copies of the notice in conspicuous places available to employees and applicants for 
employment; (4) the Contractor agrees to comply with each provision of this Section and 
Connecticut General Statutes §§ 46a-68e and 46a-68f and with each regulation or relevant order 
issued by said Commission pursuant to Connecticut General Statutes §§ 46a-56, 46a-68e and 
46a-68f; and (5) the Contractor agrees to provide the Commission on Human Rights and 
Opportunities with such information requested by the Commission, and permit access to 
pertinent books, records and accounts, concerning the employment practices and procedures of 
the Contractor as relate to the provisions of this Section and Connecticut General Statutes 
§ 46a-56.  If the contract is a public works contract, the Contractor agrees and warrants that he 
will make good faith efforts to employ minority business enterprises as subcontractors and 
suppliers of materials on such public works projects. 

 
(c) Determination of the Contractor's good faith efforts shall include, but shall not be limited to, the 

following factors:  The Contractor's employment and subcontracting policies, patterns and 
practices; affirmative advertising, recruitment and training; technical assistance activities and 
such other reasonable activities or efforts as the Commission may prescribe that are designed to 
ensure the participation of minority business enterprises in public works projects. 
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(d) The Contractor shall develop and maintain adequate documentation, in a manner prescribed by 
the Commission, of its good faith efforts. 

 
(e) The Contractor shall include the provisions of subsection (b) of this Section in every subcontract 

or purchase order entered into in order to fulfill any obligation of a contract with the State and 
such provisions shall be binding on a subcontractor, vendor or manufacturer unless exempted 
by regulations or orders of the Commission.  The Contractor shall take such action with respect 
to any such subcontract or purchase order as the Commission may direct as a means of 
enforcing such provisions including sanctions for noncompliance in accordance with Connecticut 
General Statutes §46a-56; provided if such Contractor becomes involved in, or is threatened 
with, litigation with a subcontractor or vendor as a result of such direction by the Commission, 
the Contractor may request the State of Connecticut to enter into any such litigation or 
negotiation prior thereto to protect the interests of the State and the State may so enter. 

 
(f) The Contractor agrees to comply with the regulations referred to in this Section as they exist on 

the date of this Contract and as they may be adopted or amended from time to time during the 
term of this Contract and any amendments thereto. 

 
(g)  (1) The Contractor agrees and warrants that in the performance of the Contract such Contractor 

will not discriminate or permit discrimination against any person or group of persons on the 
grounds of sexual orientation, in any manner prohibited by the laws of the United States or the 
State of Connecticut, and that employees are treated when employed without regard to their 
sexual orientation; (2) the Contractor agrees to provide each labor union or representative of 
workers with which such Contractor has a collective bargaining Agreement or other contract or 
understanding and each vendor with which such Contractor has a contract or understanding, a 
notice to be provided by the Commission on Human Rights and Opportunities advising the labor 
union or workers' representative of the Contractor's commitments under this section, and to 
post copies of the notice in conspicuous places available to employees and applicants for 
employment; (3) the Contractor agrees to comply with each provision of this section and with 
each regulation or relevant order issued by said Commission pursuant to Connecticut General 
Statutes § 46a-56; and (4) the Contractor agrees to provide the Commission on Human Rights 
and Opportunities with such information requested by the Commission, and permit access to 
pertinent books, records and accounts, concerning the employment practices and procedures of 
the Contractor which relate to the provisions of this Section and Connecticut General Statutes 
§ 46a-56. 

 
(h) The Contractor shall include the provisions of the foregoing paragraph in every subcontract or 

purchase order entered into in order to fulfill any obligation of a contract with the State and 
such provisions shall be binding on a subcontractor, vendor or manufacturer unless exempted 
by regulations or orders of the Commission.  The Contractor shall take such action with respect 
to any such subcontract or purchase order as the Commission may direct as a means of 
enforcing such provisions including sanctions for noncompliance in accordance with Connecticut 
General Statutes § 46a-56; provided, if such Contractor becomes involved in, or is threatened 
with, litigation with a subcontractor or vendor as a result of such direction by the Commission, 
the Contractor may request the State of Connecticut to enter into any such litigation or 
negotiation prior thereto to protect the interests of the State and the State may so enter. 

 
L. The grant award is subject to approval of the CSDE and availability of state or federal funds. 
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M. The applicant agrees and warrants that Sections 4-190 to 4-197, inclusive, of the Connecticut General 
Statutes concerning the Personal Data Act and Sections 10-4-8 to 10-4-10, inclusive, of the Regulations of 
Connecticut State Agencies promulgated there under are hereby incorporated by reference. 

 
I, the undersigned authorized official, hereby certify that these assurances shall be fully implemented. 
 
 
Superintendent Signature: 

 

 
Name: (typed) Abby I. Dolliver 
 
Title: (typed) Superintendent, Norwich Public Schools 
 
Date: 
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